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CHAPTER I
THE PROBLEM

Introduction

There is agreement among counselor educators that the super
vised practicum is, at least in theory, the key program element in
the preparation of counselors
1964; Sorenson, 1966).

(Munger and Johnson, 1960; Patterson,

Both the American Personnel and Guidance

Association (APGA) Policy Statement (1961) and the American Psycho
logical Association (APA) Division 17 Statement (1952) on counselor
education support the important position of the supervised practicum.
The APA Division 17 Statement declared that the practicum is in some
respects the most important phase of the whole process of training
in counseling.

The APGA Statement was even more specific when it

stated that the supervised practice should consist of approximately
one-fourth of the entire counselor education program.
The practicum in counselor education curricula is typically
made up of both didactic and process components.

A counselor trainee

not only becomes involved with lectures and discussions, but also
participates in process components such as basic encounter groups and
counseling supervision.

The supervision component involves a tutorial

experience in which the counselor educator attempts to "teach" the
trainee how to become a counselor.
While considerable agreement exists regarding the Importance
of the supervised practicum, little research has attempted to investi-

1
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gate this process of supervision itself.

Elements of the practicum

other than the process of supervision have been studied at some
length.

For example, Betz (1969) compared the effects that two types

of group counseling had on the performance of counselor candidates.
Davidson and Emmer (1966) evaluated the effects that different
supervisor behaviors had on counselor candidates.

Delaney and Moore

(1966), Johnston and Gysbers (1966) and Hansen (1965) all investi
gated the student expectations of either the supervisor or of super
vision.

Walz and Roeber (1962) studied supervisors' responses to

counseling tapes in an attempt to determine if counselor educators
practiced in supervision what they taught in the classroom.
To date, however, few studies have focused on the supervision
process in an attempt to determine just what occurs in supervision
that helps the trainee learn to be a better counselor.

Althucher

(1967) states that, "Supervision of counselors in their work with
clients has always been considered one of the cornerstones of the
training process, if not its foundation" (p. 165), while Patterson
(1964) states that it is "high time" we give some considerations to
the supervision process itself.
If supervision is considered such an important element in the
training of counselors, then research is urgently needed to determine
just what supervision is and what it does.

Traditionally, and mostly

in imitation of psychiatric and psychological training programs,
supervision has been programmed as an individual learning activity,
that is, one counselor educator working with one counselor trainee.
Recently, however, small-group process has been introduced as an
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alternative medium of instruction.

Tradition and assumptions should

not be permitted to "lock us in" to established methods of operation
without evaluating them in terms of new and possible more efficient
methods.
The present study, therefore, is an attempt to explore the
supervisory process and to determine if group methods of teaching
are equally, or more, efficient at achieving desired program outcomes
as individual methods.

The Statement of the Problem

The problem of the present study is to determine the relation
between group and individual supervision and three separate but
related measures.

The three measures are the trainee's perceptions of

the supervisory relationship, the trainee's expectations of his own
counseling relationship, and clients' perceptions of the trainee's
counseling relationship.

While the primary purpose of the present

study is to determine the relation between two types of supervision
and client perceptions of the trainees, it is, at the same time,
recognized that considerable distance exists between the supervision
received and the actual trainee-client relationship.

Therefore, in

order to help assess the distance between the type of supervision and
client perceptions, two intermediate measures were obtained.

Those

measures (trainee perceptions of the supervisor and trainee expecta
tions of his own counseling relationship) were obtained to provide
additional information for interpreting the results with the primary
criterion measure.
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The study was designed to answer the following basic
questions:
1.

Do trainees who receive group supervision perceive the

supervisory relationship the same as trainees who receive
individual supervision?
2.

Do trainees who receive group supervision expect to be

seen the same by their clients as trainees who receive indivi
dual supervision?
3.

Do clients of trainees who receive group supervision

perceive the same levels of relationship qualities in the
counseling sessions as clients of trainees who receive
individual supervision?
4.

Is the supervisor a major source of variance in the outcome

measures regardless of the type of supervision used?
5.

Is the interaction of the individual supervisor with the

type of supervision used a significant element in the outcome
of supervision?
6.

Are there positive correlations between the way a trainee

perceives his supervisor, the way he expects to be perceived
by his client, and the way he is, perceived by his client?

Theoretical Framework

The fact that little research has been done with the group
method of supervision seems to indicate that supervision in indivi
dual settings is assumed to be superior.

That assumption is probably

due to the fact that counseling and psychotherapy have been done
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traditionally in individual settings and supervision adopted the
model of psychotherapy.

It is only recently that the group method

has become popular in counseling and many mental health agencies
and other clinical settings have turned more and more to group
counseling as a way to reach more people without increasing the
existing staff.

It is obvious that it takes less money and time to

see people in groups rather than individually whether it is for
counseling, teaching, or supervising.

Hence, if counseling super

vision can be performed effectively both in groups and individually
then the savings in staff time and department funds is readily
apparent, and, if supervision has many of the same characteristics
as counseling, and if counseling is being done successfully in
groups, then there is little reason to believe that counseling
supervision cannot be performed effectively in groups
As noted earlier, considerable support exists for the power
and importance of counseling supervision in the practicum experience
of counselor trainees.

Although counselor educators define super

vision in slightly different ways, there appears to be an important
common element running through most opinions.

Kell and Mueller

(1966) propose that supervision is "...another instance of a signi
ficant interpersonal relationship which shares many similarities to
a counseling relationship" (p. 99).

Arbuckle (1963) feels that the

supervisor should function primarily as a counselor rather than as
an educator.
therapy.

Supervision to Arbuckle, then, becomes the same as

Patterson (1964) defines supervision as

"...a relation

ship which is therapeutic, and in which the student learns.
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But

the learning is not the kind that takes place in the usual class
room.

It is more like the kind of learning that takes place in

counseling and psychotherapy" (p. 48).

Althucher (1967) speaks of

supervision as a relationship which concerns itself with attitudes
rather than techniques, with feelings rather than content, and with
helping trainees use themselves more effectively.

The general

agreement in these expert views is that supervision does contain
many of the same elements as counseling and psychotherapy.

The

most obvious common characteristic is that both involve a significant
interpersonal relationship in which changes in the client and trainee
can be facilitated.
The theoretical conditions necessary for therapeutic change
are as varied as the schools of thought on the matter.

Depending on

the theoretical approach, the stress is placed on the primary impor
tance of such things as rationality in the interview, transference
and the unconscious, conditioning, and the establishment of a good
relationship.

The present study is concerned with the importance of

the relationship that is established between counselor and client,
and between supervisor and trainee.
A number of studies have demonstrated the importance of
positive relationship qualities in good therapists.

These qualities

seem to transcend theoretical approaches to counseling and are not
dependent upon techniques employed by the counselor (Fielder, 1950).
Barrett-Lennard (1963) demonstrated more therapeutic change in
clients who perceived their therapist as high in empathy, congruence,
level of regard, and unconditional positive regard.

Fiedler (1950)
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found that desirable characteristics of a good therapist were
empathy, acceptance, warmth, and understanding.

Conversely, Dittes

(1967) showed that when therapists displayed a lack of warmth and
acceptance the client's anxiety level increased appreciably as
measured by the galvanic skin response.
Theoretically, then, for therapeutic change to occur in
supervision, the relationship in supervision must contain positive
amounts of the relationship qualities.

As previously indicated,

supervision is therapeutic and a good relationship is necessary to
bring about therapeutic change.

It would be expected, too, that

good supervision, whether with individuals or with groups, must
establish and maintain a significantly high positive relationship.
It is also reasonable to expect that the trainee who
perceives the supervisory relationship in a positive manner will
also be more likely to expect to establish a good relationship with
his client.

Bandura (1961), in a discussion of his social modeling

theory, states, "Although a certain amount of learning takes place
through direct training and reward, a good deal of a person's
behavior may be acquired through imitation of what he observes in
others" (p. 271).

Miller and Dollard (1941) demonstrated that

subjects who experienced a rewarding interaction with the experi
menter/model adopted significantly more of the model's behavior than
the subjects who did not experience a rewarding interaction.

Betz

(1969) found that trainees who were exposed to an affectively
oriented group counseling leader responded to their clients in an
affective manner to a significantly greater degree than did the
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counselor trainees whose group leader was cognitively oriented.
Therefore, the trainee who perceives a significantly higher degree
of relationship qualities in supervision will also be likely to
expect to project or transfer higher degrees of those same qualities
to his clients.
Studies in role theory have investigated the relationship
between the way a person expects to behave in a given situation and
the way he actually does behave.

One study with counselors (Lennard

and Bernstein, 1966) reported a consistent relationship between the
therapist's expectations as to their verbal activity, and their
actual verbal activity as measured in the counseling situation.

The

trainee, then, who expects to behave in ways that result in a highly
positive relationship will be likely to behave consistently with his
expectations.

Definition of Terms

In order to focus more clearly on the specific scope of the
study, the following definitions were used.
Supervision

The interaction process between two or more people

for the purpose of facilitating in one or more counselor trainees
the ability to establish successful and productive counseling
relationships.
Individual supervision

The process of supervising which occurs

between one supervisor and one trainee for the purpose of facili
tating the ability to establish successful and productive
counseling relationships.
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Group supervision

The process of supervising which occurs in a

situation with one supervisor and several trainees for the pur
pose of facilitating the ability to establish successful and
productive counseling relationships.
Relationship

refers to the human interaction in counseling and

supervision characterized by some degree of empathy, level of
regard, congruence, and unconditional positive regard.
Trainee perceptions

refer to what the trainee experiences in

the relationship with his supervisor as measured by the BarrettLennard Relationship Inventory (R-I).
Trainee expectations

refer to how the trainee expects to be

perceived by his clients in the counseling relationship as a
result of his behavior as measured by the R-I.
Client perceptions

refer to what the client experiences in the

relationship with the trainee as measured by the R-I.

Hypotheses

The study was designed to test the following nine null
hypotheses:
Hoi:

There is no relation between types of supervision and trainee
perceptions of the supervisory relationship.

Ho2:

There is no relation between different supervisors and
trainee perceptions of the supervisory relationship.

H0 3 :

There is no relation between the interaction of the type of
supervision with the supervisor and trainee perceptions of
the supervisory relationship.
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H0 4 :

There Is no relation between types of supervision and
trainee expectations of their counseling relationships.

H0 5 :

There is no relation between different supervisors and
trainee expectations of their counseling relationships.

Hog:

There is no relation between the interaction of the type
of supervision with the supervisor and trainee expectations
of their counseling relationship.

H 0 7 : There is no relation between types of supervision and client
perceptions of the trainees' counseling relationships.
Hog:

There is no relation between different supervisors and
client perceptions of the trainees' counseling relationships.

H09:

There is no relation between the interaction of the type of
supervision with the supervisor and client perceptions of
the trainees' counseling relationship.
In addition, the following separate but related directional

hypotheses were formulated to provide additional information about
the relation between pairs of the dependent variables.
H 1 0 : A significant positive correlation exists between the trainee
perceptions of the supervisory relationship and the trainee
expectations of his own counseling relationship.
Hu:

A significant positive correlation exists between the trainee
perceptions of the supervisory relationship and client per
ceptions of the trainee's counseling relationship.

H 1 2 : A significant positive correlation exists between the trainee
expectations of his counseling relationship and client per
ceptions of the trainee's counseling relationship.
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CHAPTER II
REVIEW OF SELECTED RESEARCH

The basic question asked in the present study is what
relation different types of supervision have with the trainee's
ability to establish a good relationship with his client in the
initial interview.

In addition, it is an investigation of the

correlation between the trainee's perception of the supervisory
relationship and the client's perception of the trainee's counseling
relationship.

It was noted in Chapter I that the learning which

occurs in supervision is in many ways similar to the learning that
occurs in a counseling situation.

The quality of the relationship

is important for both situations.
The present chapter is devoted to a review of literature
that is relevant to the questions asked in Chapter I.
will be conducted in the following three areas:
supervision on trainee learning, (2 )
relationship, and (3)

(1 )

The review
the effect of

the nature of the therapeutic

the initial interview.

The Effect of Supervision on Trainee Learning

It has been generally acknowledged in the literature that
supervisor-trainee interaction has exerted a greater influence on
what practicum counselors learned than the number and variety of
counselees with whom they counseled or the intensity and duration
of their work with counselees (Patterson, 1964; Pierson, 1965;
Blane, 1968).

While no studies were found that attempted to

11
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compare the effects of group and Individual supervision, a number
of studies have been conducted to determine the extent to which a
trainee changes as a result of his contact with the supervisor.
The present study was an attempt to determine the extent of the
relation between group and individual supervision and some mean
ingful outcome measures.

The present section of Chapter II will,

therefore, cite evidence that supervision of various types can have
an effect upon trainee learning.
Desrosiers (1967) studied the relation between the trainee's
perception of his supervisor in a group setting and changes in the
trainee's self concept.

He reported that change in self-concept

was related to levels of therapeutic conditions offered by the
supervisor and measured by means of the trainee perceptions of those
conditions.
Blane (1968) investigated the changes in trainee empathic
understanding, as a result of positive and negative supervisory
sessions.

He used three groups of ten trainees and received

premeasures on all of them by having judges rate their level of
empathic understanding in thirty-minute recorded interviews.

Fol

lowing the first interview one group of ten received a fifteenminute supervision session which emphasized the positive aspects of
the counseling interview.

Another group of ten trainees received

fifteen minutes of supervision that focused on the negative aspects.
The third group of ten served as the control and received no super
vision.

Immediately following the supervision, each trainee con

ducted another thirty minute recorded interview with a different
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client and another rating of empathic understanding was obtained.
The results revealed that while there was no difference between the
groups initially, the pre-post changes were significant beyond the
.01 level only for the positive supervision group.

The least change

occurred in the control group and only minimal change was revealed
in the negative supervision group.

As Blane points out in his

discussion of the study, the experiment was an attempt to study
only the immediate effect of short supervision sessions on counselor
trainees.

Long range effects must still be studied, but it is clear

that the supervisor behavior does affect the immediate behavior of
the trainee in the counseling session.
In an earlier study, Stewart (1958) attempted to determine
if counselor trainees were influenced by their supervisors in terms
of their approach to counseling.

He stressed that there were no

"inducements, course requirements or variables identified or discussed
that would stimulate counselors to emulate their supervisor's
approach to counseling" (p. 275).

At the end of the practicum,

however, the trainees were more like their supervisors in terms of
the counseling approach, than they were at the beginning.

The change

in trainee counseling orientation was attributed by Stewart to the
influence of the supervisor even though Stewart does not indicate
any specific causative factors such as relationship, personality, or
orientation.
Althucher (1967), however, suggests that many of the trainee's
problems in learning to counsel can be a reflection of the super
visory relationship:
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Whenever repeated attempts to explore the counselor's
difficulties with clients lead up predictable blind
alleys, it is probable that the difficulty lies in
the relationship between counselor and supervisor.
In the circumstance discussed earlier, where the
counselor is chronically unaware of his repeated
errors and, in fact, sees nothing wrong with his
behavior, and where the supervisor has encountered
repeated frustration in his efforts to help him
gain greater awareness, it can be reasonably
expected that the main source of difficulty lies
in their relationship (p. 336).
To accept the Althucher assumption would give added weight to
the present investigation and there are some studies which give both
direct and indirect support to the assumption.

Miller and Oetting

(1966) asked fifteen counseling psychology trainees to respond to
two projective questions which asked them to give reasons for their
satisfaction and dissatisfaction ensuing from a supervisory session.
Responses were classified into four variables:
of the supervisor, (2)
(3)

(1)

the personality

the supervisor's attitude toward the student,

the supervisor's professional competency and ability to be

specific, and (4)

the ability of the student to communicate his

feelings to the supervisor.

The personality and attitude of the

supervisor viewed as good by the trainees was characterized as
"non-threatening,11 "tactful," "non-authoritarian," "possessing a
good sense of humor," "warm and friendly," "supportive," and "under
standing and accepting".
The latter variable, ability of trainee to communicate his
feelings to the supervisor, indicates the Importance of a successful
relationship between supervisor and trainee because the ultimate
trainee responses are derived from his perceptions of the situation
at hand.
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An excellent study of the relevance of the supervisory rela
tionship to the counselor trainee's level of experiencing and selfawareness was done by Hansen (1963).

He used twenty-eight graduate

students In an institute program in Counseling and Guidance.

Prior

to the practicum a measure of self-awareness was acquired for each
trainee.

At the conclusion of the practicum each trainee had an

interview with his supervisor from which his experiencing level was
determined by using the Experiencing Scale.

In addition, each

trainee rated the supervisory relationship on the Barrett-Lennard
Relationship Inventory.

The supervisors rated the supervisory rela

tionship with the same instrument.

The data analysis indicated that

the quality of the trainee-supervisor relationship is related to
differences in trainee behavior.

Trainees who perceived the super

visory relationships highest also achieved the highest experiencing
scores.

The results on the correlations between a positively per

ceived supervisor-trainee relationship and the trainee's increase in
self-awareness were somewhat confusing.

Only one of the three groups

showed a significant relationship between a positively perceived
supervisor-trainee relationship and a positive change in self-aware
ness.

The other two groups showed no relationship or a slight

decrease in self-awareness.
Hansen states in his summary that, "An overall conclusion
would be that supervisors establish different relationships with
their trainees, drawn from the same population, and these relation
ships appear to affect different trainee behaviors" (p.95).
Although few studies have been conducted to look at the
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effects of group supervision, as noted in Chapter I there is good
reason to believe that supervision can be performed equally well in
groups as individually.

Supervision does have an effect upon the

trainee and although it has traditionally been performed in a one
to one situation, many of the same changes could probably be affected
in a group situation as well.
In addition to the supervision studies that have been done,
investigations in other areas give support to the proposition that
what the trainee perceives in his supervisor he will more likely
attempt to exhibit himself.

His behavior as a counselor can be

influenced by the relationship with his supervisor.
Bandura (1961), in a discussion of his social modeling theory,
states, "Although a certain amount of learning takes place through
direct training and reward, a good deal of a person's behavior may
be acquired through imitation of what he observes in others" (p. 271).
It might be added, in Rogers' terms, that the more "significant" the
other is, the more learning will be acquired, and the better the
relationship is, the more significant two people are to each other.
Miller and Dollard (1941) demonstrated that children who
experienced a rewarding relationship with the adult model adopted
more of the model's behavior than did children who experienced a
relatively distant and cold relationship with the adult model.
In a more recent study, Bandura, Ross, and Ross (1961) investi
gated the generalization of imitative response patterns to new settings
in which the model is absent.

They focused primarily on the generali

zation of aggressive behaviors exhibited by models to the subjects.
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The prediction that exposure of subjects to aggressive models
Increases the probability of aggressive behavior In the subjects
was clearly confirmed for both physical and verbal Imitative aggres
sion.

No studies were found that attempted to investigate the

generalization of more "positive" qualities such as warmth, empathy,
and unconditional positive regard.
In a slightly different type of study, Betz (1969) found
that trainees who were exposed to an affectively oriented group
counseling leader responded to their clients in an affective manner
to a significantly greater degree than did the counselor trainees
who were exposed to a group leader who was cognitively oriented.
Betz concludes that,
The present study demonstrated that the climate of the
group was generalized to individual behavior outside of
the group. The counselors-in-training who were treated in
an affective manner by their group leader, in turn focused
on their client's affect when they counseled individually
and independently of the group (p. 10 ).
The above-mentioned studies, then, indicate that supervision
does make a difference in the way a trainee behaves in the counseling
sessions and that when the trainee perceives the behavior of the
supervisor, it is likely that he will attempt to behave in a compar
able way with his clients in the future.

The Nature of the Therapeutic Relationship

The relationship established between a counselor and his
client has received more attention in the literature than counseling
techniques (Rogers, 1961, 1962; Arbuckle, 1963, 1965; Carkhuff and
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Truax, 1966; Kell and Mueller, 1966; Carkhuff and Berensen, 1967;
Patterson, 1969).

The emphasis began with the rather systematic

theoretical approach of Carl Rogers who lists certain conditions
which he considers to be necessary and sufficient for personality
change.
For constructive personality change to occur, it is
necessary that these conditions exist and continue over
a period of time: (1) Two persons are in psychological
contact.
(2) The first, whom we shall term the client,
is in a state of incongruence, being vulnerable or anxious.
(3) The second person, whom we shall term the therapist, is
congruent or integrated in the relationship.
(4) The thera
pist experiences unconditional positive regard for the client.
(5) The therapist experiences an empathic understanding of
the client's internal frame of reference and endeavors to
communicate this experience to the client.
(6) The communi
cation to the client of the therapist's empathic under
standing and unconditional positive regard is to a minimal
degree.achieved. No other conditions are necessary.
If
these six conditions exist, and continue over a period of
time, this is sufficient. The process of constructive per
sonality change will follow (Rogers, 1957, p. 96).
While much opposition has arisen to the sufficiency of these
conditions, there is widespread agreement that they are necessary
(Adler, 1956; Ullman and Krasner, 1964; Steffire and Matheny, 1968;
Allen, T. W., 1969; Geis, 1969; Lazarus, 1969).
Most counseling theorists agree that the relationship is abso
lutely important as a foundation for the interview.

Some claim that

it is only a beginning and that within this relationship, the thera
pist must become active and apply his techniques in order to facili
tate change in his client.

However, even many of the more technique-

oriented therapists recognize the primary importance and the poten
tial power of a good relationship between counselor and client.
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In

fact, Joseph Wolpe, a Behaviorist, states:
I have a strong clinical impression that patients who
display strong positive emotions towards me during the
early interviews are particularly likely to show improve
ment before special methods for obtaining reciprocal
inhibition of anxiety are applied.
(Wolpe, 1958; p. 194)
Empirical research gives substantial support to the necessity
of the relationship in counseling.

In 1950, Fiedler, through the use

of Q-sorts representing descriptions of patient-therapist relation
ships, found no significant difference between therapists of differ
ing schools in their conceptions of what constitutes the ideal
therapeutic relationship.

Characteristics seen as desirable in

therapists were empathy, warmth, acceptance, and understanding.
Characteristics seen as undesirable in therapists were coldness,
hostility, rejection, and authoritarianism.
Truax, Wargo, Frank, Imber, Battle, Hoehn-Saric, Nash and
Stone, (1966) investigated the correlation between direction of
client-change and therapist offered levels of empathy, nonpossessive
warmth, and genuineness for forty outpatients at Johns Hopkins.
Their findings revealed that there was an overall improvement rate
of seventy percent in the clients.

The striking part of this study

was the discovery that therapists who provided high levels of the
above-mentioned conditions produced a ninety percent improvement rate
while those who provided low levels of the conditions produced an
improvement rate of only fifty percent.

The authors conclude that

"the importance of the three conditions combined to therapeutic
outcome is clearly supported in the study" (p. 400).

The study, then
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strongly suggests that psychotherapy can be for better or worse
depending upon the level of therapeutic conditions offered by the
therapists.
In another study, the same authors investigated the thera
pist's contribution to the relationship conditions that were offered
and flatly concluded from their results that, "The present findings
fit the causal hypotheses suggesting (that) the therapist determines
the level of conditions occurring in therapy which in turn determines
the level of psychotherapeutic outcome" (Truax, et al. 1966, p. 334).
Barrett-Lennard (1962) conducted an extensive study to investi
gate the effect of the variables expressed in Rogers' necessary and
sufficient conditions.

He hypothesized that each of five aspects of

the therapist's attitudes and responses, as perceived by the client,
is influential in the process of therapeutic change.

The five

variables are level of regard, unconditional positive regard,
empathic understanding, congruence, and willingness to be known.
Two hypotheses were tested.

First, the extent to which therapeutic

change occurs in the client depends, in part, on the client's percep
tions of his therapist's level of the five variables.

Second, more

successful therapists facilitate more therapeutic change in their
clients because they respond in ways that lead their clients to
experience the therapist as possessing higher degrees of the five
variables.
To test these hypotheses, Barrett-Lennard developed a ques
tionnaire called the Relationship Inventory which measured the five
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therapist dimensions.

The scores on the Relationship Inventory

were then compared with measures of client change as rated by
therapists, and with measures of therapist competence.

His results

supported both hypotheses for four of the five variables.

All but

the "willingness to be known" variable were significant beyond the
.01 level and that variable was subsequently dropped from the

instrument.
From his results Barrett-Lennard made the following interpre
tations:

Support of the first hypothesis was interpreted to mean

that, theoretically, four of the relationship measures, as perceived
by the client, were indications of primary change-producing influences.
Barrett-Lennard states that "this appears to be particularly compel
ling evidence of the primary relevance to therapeutic change of the
client's perception of the relationship rather than the therapist's
actual experience" (Barrett-Lennard, 1962, p. 15).

Support of the

second hypothesis implies that therapeutic change depends on how
much the therapist's response causes his client to experience the
relationship in a highly positive manner.

This study gives strong

support to Rogers' contention that these conditions are necessary for
constructive therapeutic change.
Carl Rogers, et. al. (1967) conducted a rather extensive study
investigating the impact of the therapeutic relationship with
schizophrenics.

They used a stratified sample of the population of

hospitalized schizophrenics and attempted, among other things, to
determine the extent to which the relationship variables were impor
tant in working with schizophrenics.

Their evidence confirmed the
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hypothesis that the greater the degree to which the conditions of
therapy exist in the relationship, the greater will be the evidences
of constructive outcome.

Included in their measures of outcome were

changes in the scores obtained on the Minnesota Multiphasic Person
ality Inventory. Thematic Apperception Test, Wechsler Adult Intel
ligence Scale, Stroop Interference Test, Q-sort of self-perception,
and the Truax Anxiety Scale.
The single most striking result showed that the patients who
y

perceived a high degree of congruence and empathy in their relation
ship with their therapist were independently rated as showing the
greatest degree of change and also changed more on the MMPI than the
control group who received no therapy.

The patients who perceived a

low degree of the relationship qualities showed no change or frequently
even regressed.
Numerous other studies reveal the crucial nature of the rela
tionship in facilitating therapeutic change.

Gross and DeRidder (1966)

found that significant client movement in short-term.counseling cor
related highly with client perceptions of relationship variables as
measured by the Barrett-Lennard Relationship Inventory (congruence,
empathy, unconditional positive regard, level of regard).
Braaten (1961) demonstrated a significant shift from non-self
to self in clients engaged in client-centered therapy where the rela
tionship qualities were present.

Seeman (1961) found that patients'

success as a result of psychotherapy is related to a mutual liking and
respect between counselor and client.

Kamin and Caughlin (1963) found
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that the attitudes held by the client toward the therapist were the
most significant variables influencing prognosis one to two years
later.

Hountras and Anderson (1969) hypothesized that positive

relationship qualities of empathy, respect and genuineness in the
counselors would promote greater self-exploration in university
student counselees.

The data collected demonstrated highly signi

ficant relationships between each of the variables and the criterion
which was determined by judges' ratings.
The Behaviorists, too, recognize the importance of the
relationship in laboratory conditioning studies (Orne, 1962; Ullman
and Krasner, 1964).

To cite only one study involving conditioning

and the relationship, Sapolsky (1960) found that effectiveness of
verbal reinforcement depended upon the relationship between the
experimenter and the subject.

Subjects who received instructions

that made the experimenter appear pleasing conditioned well.

Those

who were led to see the experimenter as displeasing did not condition,
at least during the experimental period although there was some
evidence of delayed conditioning.

Ullman and Krasner (1964, p. 43),

speaking as Behaviorists, agree that "the best results are obtained
when the therapist and patient form a good interpersonal relation
ship" .
While the above-mentioned studies may not demonstrate the
sufficiency of positive relationship conditions, they seem to
clearly indicate the primary necessity of a good relationship in
order to facilitate therapeutic change.

Although the studies were

primarily concerned with therapeutic change in clients, they have

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

24
Implications for all interpersonal relationships, including that
between counseling trainee and supervisor.
As noted extensively in Chapter I, most counselor educators
view supervision as another interpersonal relationship in which
therapeutic learning or change occurs (Arbuckle, 1963; Patterson,
1964; Kell and Mueller, 1966; Althucher, 1967).

The call of Rogers

and others for congruence, warmth, unconditional positive regard,
and empathy in therapeutic relationships is as appropriate for the
trainee-supervisor relationship as the counselor-client relationship.

The Initial Interview

Based upon the evidence presented in the preceding section,
the present study used measures of the quality of the relationship
in both supervision and counseling as dependent variables.

This

section of the chapter will cite evidence that it is not only impor
tant for relationship qualities to exist in the therapeutic encounter,
but also important that the clients perceive these qualities in their
therapists.

It will also be shown that these qualities, as per

ceived by the clients during the initial stages of therapy, contrib
ute to desirable client behaviors in therapy.
Studies have been conducted which demonstrate that the
behavior of the client in the initial interview is to a certain
degree a function of the way he perceives his therapist.

Bordin

(1955) stated that "clients who come expecting to talk about
personal problems and about themselves will be likely to see more
personal characteristics of the counselor as an important part of
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the process" (p. 20 ).
Consistent with Bordin's statement are the findings of
Grater (1964) who examined client preferences for affective or
cognitive counselor characteristics and initial interview behavior.
He tested the hypothesis that clients who preferred affective
counselor characteristics would differ from clients who preferred
cognitive counselor characteristics with respect to their focus on
a discussion of personal-social problems in the initial interview.
Prior to the first session eighty-six clients were given an
adjective check list (Cognitive - Affective Inventory) to determine
their preference of counselor characteristics.

Immediately fol

lowing each initial interview the counselor completed a form
indicating whether the client's primary focus was personal-social
or educational-vocational.

A chi-square analysis revealed differ

ences between the two preference groups (cognitive preference versus
affective preference) significant beyond the .01 level.

Clients who

preferred affective counselor characteristics focused more on
personal-social discussions in the initial interview than the group
of clients who preferred cognitive characteristics in their counse
lors.

Some of the typical affective characteristics used in Grater's

study were warmth, friendliness, kindness, acceptance, maturity, and
sociability and the results would seem to suggest that the focus of
the client on his problems is> to some degree, a function of the
extent to which he perceives his counselor as possessing those
characteristics.
Truax and Carkhuff (1963) suggested in one of their papers
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that the levels of patient self-exploration during the Initial
stages were significantly predictive of outcomes from six months
to three and one-half years later.

Hountras and Anderson (1969)

Investigated the relationship between counselor— offered conditions
of empathy, respect, and genuineness and client behavior In the
first Interview following intake.

They found significant correla

tions between each counselor-offered condition and the level of
client self-exploration in that initial interview.
The above-mentioned studies indicate that the behavior of
the client during the initial interview is determined, at least in
part, by his perception of the relationship qualities offered by
the counselor.

It is apparent that some counselors are perceived

by their clients as possessing high levels of empathy, congruence,
and positive regard while other counselors are perceived as posses
sing those qualities to a significantly lesser degree.

In addition,

the evidence reveals that clients who work with counselors posses
sing higher levels of qualities change more on various dimensions
than clients whose counselors lack those qualities.

The research

cited also indicated that the client's perceptions of his counselor
in the initial stages of therapy was highly predictive of how the
client would behave in therapy.

Summary

In the present chapter a review of research pertinent to the
present investigation has been presented.
three distinct but related sections.

It was organized into

The conclusions which can be
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drawn from the review of literature are as follows:
(1)

Although little research has been conducted on group super

vision, it is clear that supervision of counseling trainees does
have an influence upon the subsequent behavior of the trainee.

It

can be expected that the trainee will adopt for himself many of the
behaviors which he perceives in his supervisor if their relationship
is satisfying.

It is expected also that group supervision can

influence the trainee in the same way as Individual supervision,
just as group counseling is able to effect changes similar to those
brought about by Individual counseling.
(2)

A positive relationship between two people facilitates more

learning in that situation whether it is counseling or supervision.
Both Phenomenologists and Behaviorists agree that a positive rela
tionship between counselor and client is a necessary condition for
maximum therapeutic change.
(3)

Meaningful therapeutic outcomes are better facilitated and

predicted when the client perceives the counselor as warm, empathic,
and congruent in the early stages of therapy.

Also, the behavior of

the client in the initial interview is influenced by his perceptions
of such personal qualities in his counselor.
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CHAPTER III
DESIGN AND PROCEDURES

A review of the literature pertinent to the present study
indicates that greater learning occurs in situations where the
interpersonal relationship is perceived in a positive manner than
in situations where the relationship is perceived as unfavorable.
The present study is an investigation of that relationship in two
specific situations:

(1 ) supervision and (2 ) counseling.

Chapter III is devoted to a description of the design and
procedures used in the study and contains the following sections:
selection of subjects, selection of instruments, design and data
collection, and data analysis.

Selection of Subjects

The subjects used in the study consisted of a sample of
counseling trainees, three counseling supervisors, one basic
encounter leader, and clients.

Trainees

The twenty-nine counselor trainees were drawn from three
practicum classes at Western Michigan University.

The students had

been arbitrarily assigned by the department chairman to one of three
classes and changes were made only if the student was unable to
attend at the time assigned.

The class sizes were eight, nine, and

twelve, and each class was composed in the approximate ratio of four

28
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males to one female.

All trainees were beginning practicum students

in the Master's Degree program in Counseling and Personnel at
Western Michigan University.

All of the students had progressed

through the program in the normal manner and the same selection
procedures had been used with them as with all other students who
enroll in the program.

There is no reason to believe, therefore,

that the students used in the study were atypical from any sample
of students that might enroll in the beginning practicum at the
University during other semesters.

Supervisors

The three counseling supervisors who participated in the
study were all full-time staff members in the Counseling and
Personnel Department of Western Michigan University.

Two were males

and all three had an earned doctorate in counselor education.

In

addition to being experienced counselors, all had supervised a
number of counseling practicums prior to the study.

None of them,

however, had used the method of group supervision in any systematic
way prior to the present research.

Basic Encounter Leader

The leader of the basic encounter group for each practicum
section was a full-time male doctoral student in counselor education
at Western Michigan University.

Prior to the study he had acquired

five years experience working with groups and conducting group
counseling sessions.
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Clients

Male and female clients used in obtaining the criterion
measure of the study were all high school students (grades nine
through twelve) in the Kalamazoo area.

Twenty-nine clients were

from a school of about 800 in a small rural area near Kalamazoo and
an equal number were from a parochial school of all boys with an
enrollment of about 500 in the city of Kalamazoo.

Each of the

clients was assigned at random to the trainees in such a way that
each group of trainees saw an equal number of male and female
clients.

Selection of Instruments

All perceptions of the relationships were measured by means
of the Barrett-Lennard Relationship Inventory (R-I).

The instrument

was developed by Barrett-Lennard (1962) to obtain an objective
measure of the "necessary and sufficient" conditions of the helping
relationship set forth by Rogers (1957).

The "necessary and suffic

ient" conditions of Rogers were translated into four subtests:

level

of regard, congruence, unconditional positive regard, and empathic
understanding.

A total score can also be computed which represents

a global view of the general satisfaction with the relationship and
that was the measure consistently used in the present study.
The form of the Relationship Inventory used in the present
investigation consists of sixty-four items, sixteen for each of the
four dimensions.

Each of the items is responded to on a six-point
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scale ranging from strong agreement (+3) to strong disagreement
(-3).

The complete instrument can be found in the Appendix.
Although the instrument was primarily designed to measure

the relationship between counselor and client, the design also
permits its use to describe any interpersonal relationship.

Reliability

Internal consistency and stability coefficients for the
Relationship Inventory have been reported in many investigations.
Hollenbach (1965) investigated parent-child relationships as per
ceived by college students and reported split-half coefficients for
the four subscales ranging from .83 to .95.

Tosi (1968) worked with

sixty-nine clients in a college counseling center and obtained a
split-half coefficient for total scores of .82.

Barrett-Lennard

(1962) reported stability coefficients of from .82 to .93 for the
four subscales and a coefficient of .95 for the total scores.

The

length of time between tests was four weeks and the relationships
used were close family and peer relationships.

Perhaps the most

striking stability coefficient reported was obtained by Rogers,
et a l . (1967) in their study with hospitalized patients in Wisconsin.
They report a stability coefficient of total scores over a period
of more than two years of .93 for patient perceptions and .94 for
therapist perceptions of the counseling relationship.

Validity

In the construction stages of the instrument, content
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validity was determined by a panel of five expert judges who rated
each item either positive (+) or negative (-) depending upon whether
in their judgement the item indicated the relevant variable for
which it was designed.

There was perfect agreement among judges on

all except four items.

Three of these were eliminated and the

fourth retained because only one judge thought it a bit ambiguous.
Barrett-Lennard (1962) discussed additional validation of the Inven
tory in the following way:
Having ensured that the elements of information from
which the scale is built up are content valid, and
providing internal empirical features such as the
reliability and distribution characteristics of
obtained scores are acceptable, the validation
process seems essentially to be a matter of discover
ing meaningful relationships with other variables
that are theoretically relevant under the conditions
of the investigation, (p. 7)
Such relationships have been found in subsequent investi
gations by other individuals.

Thornton (1960) found that R-I scores

based on perceptions of either marriage partner are highly correlated
with the Marriage Adjustment Schedule (a measure of the adequacy of
the marriage relationship).

Hansen (1963) reported significant

correlations of from .11 to .67 between trainees' scores on the
R-I and their scores on the Experiencing Scale.

Rogers et a l . .(1967)

reported significant correlation coefficients of from .24 to .93
between client perceptions as reported on the R-I subscales and
independent ratings by judges of the same therapy sessions.

The

judges rated the same conditions but with different instruments than
the R-I.

Barrett-Lennard (1962) found a significant difference in

the amount of client change, as rated by the therapist, between a
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group of clients who perceived the relationship as less satisfying.
The quality of the relationship was measured with the BarrettLennard Relationship Inventory.
There is some question concerning the relationships between
the four subtests.

Despite the attempt to make the items within

each subtest independent, the intercorrelations of the subtests have
been reported as being positive and moderately high (Barrett-Lennard,
1962; Mills and Zytowski, 1967; Tosi, Frumkin, and Wilson, 1968)
The intercorrelations for a therapist-client population range from
.16 to .85 and may suggest that there is a general factor which
accounts for much of the variance for the entire instrument.

While

Barrett-Lennard believes this is not the case, the findings and con
clusions of Mills and Zytowski (1967) strongly disagree with the
author of the instrument.

Working with client perceptions, therapist

perceptions, and two forms of the instrument they found the inter
correlations between subtests to be approximately the same as reported
by others.

When they subjected the four intercorrelation matrices to

a principal component analysis* they found three components which
accounted for ninety-three to ninety-six percent of the variance.
The largest component accounted for about two-thirds of the total
variance in each case which led the authors to conclude that, "there
appears to be a single dominant characteristic across all of the
relationships measured to which all four subtests contribute strongly"
(p. 195).

That characteristic may well be a general satisfaction

with the relationship.

It is, therefore, the total score with which

the present study is concerned.
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Design and Data Collection

To control for possible intervening variables, each of the
counselor trainee groups received the same instructional process
throughout the practicum with the exception of the type of super
vision.

The instructional process for all counselor trainees was

as follows:
One hour per week of basic encounter with the same qualified
leader.
One hour per week of counseling practice either in the
counseling lab or in another arranged setting.
Two hours per week of didactic instruction on counseling
theory taught by the same three faculty members who served
as supervisors.
The lecture format was as follows:
Week 3-5:

One lecturer discussed the Phenomenological
approaches.

Week 6-8:

The second lecturer discussed the Behavioral and
rational approaches.

Week 9-11: The third lecturer discussed the Psychoanalytic
approaches.
While holding the basic instructional process constant, group
and individual supervision (the independent variables) were manipu
lated in the following manner:

In each of the practicum sections,

fifty percent of the trainees were randomly assigned to the group
treatment and fifty percent to the individual treatment.

Each

participating supervisor was responsible for both group and indivi
dual supervision, and, therefore the effect of preference for treat
ment type was partially, though not wholly, controlled.

Experimental

group A received one hour of group supervision per week with one of

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

35
the participating staff members while experimental group B received
one hour per week of individual supervision.

Each supervisor, there

fore, with one exception, saw five people each week individually for
supervision and five people each week in group supervision.

Because

only twenty-nine trainees were available, one of the supervisors saw
four people individually instead of five.

Therefore, to create an

equal number of scores in each cell, the mean of the four scores was
included as the fifth for the purposes of analysis (Winer, 1962).
Following ten weeks of basic encounter, didactic instruction,
counseling practice, and supervision, each of the three practicum
classes of trainees was asked to complete the R-I reporting their
perception of the relationship with their supervisor.

They also

completed an R-I reporting how they expected to be perceived by new
clients in the immediate future as a result of their behavior in the
counseling relationship.
Prior to completing the two measures, each trainee was
assured that his supervisor and/or instructor would never see the
individual responses, and to further assure anonymity, subjects
were asked to identify themselves on the instruments only by means
of a student number.
For two weeks following the completion of the two measures,
each of the three practicum groups met at two different high schools
in the city where volunteer clients had been arranged for them.
There each trainee held a 45-50 minute counseling session with a
randomly-assigned high school student.

Immediately following the

counseling session the student was asked to complete the R-I
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reporting how he perceived the relationship with the counselor he
had just seen.

Therefore, each trainee saw two new clients at two

different high schools in the area and two R-I measures of his
clients' perception were obtained.

Data Analysis

The hypotheses of the present study were analyzed statisti
cally by analysis of variance techniques and computation of cor
relation ratios and product-moment correlation coefficients.

A

two-way analysis of variance model was used to test the relation
between the type of supervision and each of the dependent variables,
that is, trainee perceptions of the supervisory relationship, trainee
expectations of their own counseling relationships, and client per
ceptions of the trainees in the counseling relationship.

The

analysis of variance model consisted of a 2 X 3 factorial design
which was used to determine the relation between group and indivi
dual supervision and the three dependent measures while statistically
controlling the variance introduced by the supervisor himself and
the interaction of the supervisor with the type of supervision
(Kerlinger, 1964).
In addition, an estimate of the strength of association,
was computed for each of the dependent variable measures to deter
mine the amount of variance shared by the dependent and independent
variables (Kerlinger, 1964).
Product-moment correlation coefficients were used to deter
mine the extent of the relationship between pairs of the dependent
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variables (Ferguson* 1966).

Summary

The study is an investigation of interpersonal relationships
in supervision and counseling.

Subjects for the study were twenty-

nine counselor trainees and three supervisors at Western Michigan
University.

The trainees were beginning practicum students in three

classes and were randomly assigned to receive one hour per week of
either individual or group supervision.

Each of the supervisors

saw five trainees in individual supervision and five in group
supervision.
Following ten weeks of supervision and counseling practice*
each trainee reported his perceptions of the supervisory relation
ship.

He also reported how he expected to behave in counseling

relationships with his clients.

During the next two weeks each

trainee saw two new volunteer clients of high school age.

A report

from each client on his perception of the trainee was obtained.
The instrument used in the study was the Barrett-Lennard
Relationship Inventory (R-I). a sixty-four item scale which yields
four subscale scores and a total score.

Split-half reliability

coefficients for the instrument range from .83 to .95 for the sub
scales.

Stability coefficients over a period of four weeks to two

years for total scores were .93 and .94.
The data were statistically analyzed by means of a 2 X 3
factorial analysis of variance model and computation of the estimated
strength of association to determine the amount of variance shared by
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the dependent and independent variables.

In addition, the product-

moment correlation coefficient was computed between each of the
dependent variables.
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CHAPTER IV
RESULTS

The data obtained from the measuring procedures described in
Chapter III were analyzed by analysis of variance models and productmoment correlation coefficients.

A 2 X 3 factorial analysis of

variance model was used to determine the relation between the inde
pendent variables (type of supervision, individual supervisors, and
interaction) and each of the dependent variables.

Correlation ratios,

E^, were computed from the data of each of the dependent variables in
order to determine the amount of variance shared by the dependent
and independent variables.

The product-moment correlation indicated

the relationship between each of the dependent variables.

The present

chapter contains the results of those statistical operations.

Approach to Data Presentation

Traditionally, investigators have stated the level of signi
ficance at which the null hypothesis would be rejected before they
conducted the study.
were selected.

Either the .05 or .01 levels of probability

Recently, however, a trend in behavioral science

research has been to conduct the study, analyze the results, and
then report the level at which the null hypothesis can be rejected.
The trend seems to be due, at least in part, to the realization that
the .05 and .01 levels are nothing more than a matter of convention
and have little logical or scientific basis (Winer, 1962).
39
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emphasis is more on the power of the test than on the possibility
of committing a Type I error.

When Type I and Type II errors are

of approximately equal importance, then .20 or .30 levels of
significance may be more appropriate than the .05 and .01 levels
(Winer, 1962).
In addition, because the statistical significance of an
association between two variables is directly related to the size of
the sample, a meaningful addition to the analysis of the data is fre
quently a measure of the strength of association between the variables.
A better decision about the data can be made using both the signifi
cance level and the estimated strength of association than by using
the significance level alone (Hays, 1963).

When the results of an

experiment suggest that the strength of association is very low, more
support is given to the inference that no meaningful differences
exist between the types of treatment and the dependent variables.
In the following sections, the results of this study are pre
sented by stating the hypotheses and then reporting the probability
level at which they can be rejected.

An estimate of the strength of

association, E 2 , was also computed for each of the dependent variables
(Kerlinger, 1964).

The meaningfulness of the significance levels and

the Importance of the strength of association between each dependent
variable and the independent variable is discussed further in
Chapter V.

Trainee Perceptions of the Supervisory Relationship

The three hypotheses in which trainee perceptions of the
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supervisory relationship was the dependent variable were:
Hoi:

There is no relation between types of supervision and trainee
perceptions of the supervisory relationship.

H02:

There is no relation between different supervisors and
trainee perceptions of the supervisory relationship.

H03:

There is no relation between the interaction of the type
of supervision with the supervisor and trainee perceptions
of the supervisory relationship.
Table 1 contains the total and cell means for the trainee

perceptions of the supervisory relationship.

TABLE 1
Mean Scores on the Relationship Inventory for
Perceptions of the Supervisory Relationship
Group
Supervision

Individual
Supervision

Supervisor X

79

111.6

95.3

Supervisor Y

72.4

119

95.7

Supervisor Z

136.4

115

125.7

Totals

95.9

Totals

115.2

The three hypotheses were analyzed by means of a 2 X 3 fac
torial analysis of variance model (Kerlinger, 1964) and the results
are presented in Table 2.
As shown in Table 2, the perceptions of the supervisory
relationship between trainees who received group supervision and
those who received individual supervision were different at the
.20 level of statistical probability.

That is, if there is in

fact no relationship between group and individual supervision and
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trainee perceptions of the supervisor, then the observed mean
difference between group and individual supervision could be expec
ted to occur by chance not more than twenty times in one hundred.
The actual mean difference between types was about twenty (95 vs.115,
Table 1) but the variance within groups was so large that the error
term in the statistical model was not reduced enough to make the
differences significant at a higher statistical level.

That actual

difference, however, must be given consideration if the consequences
of committing a Type II error are important.

More is said about this

in Chapter V.

TABLE 2
Analysis of Variance for Trainee Perceptions
of the Supervisory Relationship
df

Source

F

MS

p=

Type of
Supervision

1

2861.6

1.85

(.20)

Supervisor

2

3121.6

2.02

(.17)

Interaction

2

3142.1

2.03

(.17)

Error

24

1540.6

The strength of association, E^, computed from the data with
this dependent variable was .05.

This means that about five percent

of the variance in trainee perceptions of the supervisor can be
accounted for by knowing the type of supervision received.
The mean differences among trainees who were supervised by
different supervisors and the mean differences because of interaction
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were significant at the .17 level of probability and involves a
rejection of the other two hypotheses at that level.

Trainee Expectations
of His Counseling Relationship

The three hypotheses in which trainee expectations of his
counseling relationship was the dependent variable were:
H04:

There is no relation between types of supervision and trainee
expectations of their counseling relationships.

H05:

There is no relation between different supervisors and
trainee expectations of their counseling relationships.

Hog:

There is no relation between the interaction of the type
of supervision with the supervisor and trainee expectations
of their counseling relationship.
The mean for each cell and the total mean for each main

effect with this dependent variable are presented in Table 3.

TABLE 3
Mean Scores on the Relationship Inventory for Trainee
Expectations of Their Counseling Relationship
Group
Supervision

Individual
Supervision

Totals

Supervisor X

58.8

81

Supervisor Y

90.2

126.2

108.2

Supervisor Z

106.6

62

84.3

Totals

85.2

69.9

89.7

Table 4 contains the results of the 2 X 3

factorial analysis

of variance model with which this group of hypotheses was statisti
cally analyzed.
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TABLE 4
Analysis of Variance for Trainee Expectations
of Their Counseling Relationships
Source

df

MS

F

P=

Type of
Supervision

1

154.1

.19

(.69)

Supervisor

2

3742.4

4.55

(.03)

Interaction

2

4645.4

5.64

(.01 )

Error

24

822.5

As is evident from Table 4, with trainee expectations as the
dependent variable, there was no statistically meaningful difference
between the total means of the different types of supervision.

The

first null hypothesis cannot be rejected at a better than chance
level of probability.
The data obtained with this dependent variable give no reason
to believe that either type of supervision is significantly different
from the other as far as the trainee's expectations of his counseling
relationships are concerned.

The hypothesis cannot be rejected at

any meaningful level and therefore no evidence exists from this study
that the relationship between one of the types of supervision and the
trainee expectations is stronger than the other.
The strength of association, E^, computed for trainee expecta
tions was .004 and means that only about four-tenths of a percent of
the variance in trainee expectations can be accounted for by knowing
the type of supervision received.
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The difference among supervisors across both types of super
vision was significant at the .03 level of probability.

The second

null hypothesis was rejected at that level and gives support to the
contention that the supervisor himself is an important element in
the outcome of supervision.
In addition, the interaction of the supervisor with the type
of supervision resulted in mean differences among the cells that
were significant beyond the .01 level.

Inspection of the cell means

in Table 3 indicates that neither of the types of supervision shows
consistent cell means among the supervisors.

Instead, there was a

"cross over" effect between types, with one supervisor scoring higher
with group treatment and the other two scoring higher with individual
treatment.

Client Perceptions of the
Trainees' Counseling Relationships

The three null hypotheses for which the client perceptions of
the trainees' counseling relationship

was the dependent variable were:

H07:

There is no relation between types of supervision and client
perceptions of the trainees' counseling relationships.

Hog:

There is no relation between different supervisors andclient
perceptions of the trainees' counseling relationships.

Hog:

There is no relation between the interaction of the type of
supervision with the supervisor and client perceptions of the
trainees1 counseling relationships.
The mean for each main effect

and for each cell for the client

perception measure appear in Table 5.
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TABLE 5
Mean Scores on the Relationship Inventory for Client
Perceptions of the Trainees' Counseling Relationships
Group
Supervision

Individual
Supervision

Totals

Supervisor X

62

109.4

85.7

Supervisor Y

107.2

93.7

100.5

Supervisor Z

106.2

98.7

102.1

Totals

91.7

100.6

The statistical results of the factorial analysis of variance
for this dependent variable are presented in Table 6 below.

TABLE 6
Analysis of Variance for Client Perceptions of
the Trainees' Counseling Relationships
Source

df

MS

F

P“

Type of
Supervision

1

1152.8

1.10

(.31)

Supervisor

2

1681.6

1.60

(.22)

Interaction

2

5638.1

5.38

(.01)

Error

54

1046.8

The results with this dependent variable reveal that the total
mean difference between the types of supervision was significant at
the .31 level of probability.

In addition, the differences between

means among the Individual supervisors were significant at a statisti
cal level of .2 1 .
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The strength of association, E^, computed for this dependent
variable was .01.

This means that by knowing the type of supervision

the trainee received we can decrease our uncertainty about how he was
perceived by his client by only one percent.
W h e n the type of supervision combined with the individual
supervisor, however, the interaction effect was again highly signi
ficant and the null hypothesis was rejected at the .01 level of
probability.

The interaction with this dependent variable, however,

was different from the interaction effect obtained with trainee
expectations.

Inspection of these means reveals that there was very

little difference among the supervisors with respect to individual
treatment but the means for trainees of one supervisor were appreciably
lower than the means for trainees of the other two with respect to
group treatment.

Correlations Between Dependent Variables

The three hypotheses tested by means of the product-moment
correlation coefficient were:
Hi:

A significant positive correlation exists between trainee
perceptions of the supervisory relationship and the trainee
expectations of his own counseling relationship.

H 2 : A significant positive correlation exists between the trainee
perceptions of the supervisory relationship and the client
perceptions of the trainee's counseling relationship.
H 3 : A significant positive correlation exists between the trainee
expectations of his counseling relationship and the client's
perception of the trainee's counseling relationship.
The product-moment coefficient of correlation (Ferguson, 1966)
between the trainee perceptions of the supervisory relationship was
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.73, statisticallysignificant beyond the .001 level.

The square of

the coefficient is

.53 which represents the proportion

that is common to,

or shared by, the two variables.

over half of the variance in

ofvariance

Thatmeans that

the way a trainee expects

tobe seen by

his clients is accounted for by the way he perceives his supervisor.
By knowing how the trainee perceives his supervisor, the uncertainty
of knowing how he expects to behave with his clients is reduced by
more than half.
The coefficient of correlation between the trainee perceptions
of the supervisory relationship and the client perceptions of the
trainee's counseling relationship was .15 and was not statistically
significant at any meaningful level.

The amount of variance shared

by those two variables is only about two percent which permits very
little prediction from one to the other.
The coefficient of correlation between the trainee's expecta
tions of his counseling relationship and the client perceptions of
the relationship was .16.

That coefficient is also not significant

and the coefficient of determination is only about .03.

Very little

prediction can be made from the way a counselor expects to be per
ceived to the way he actually is perceived.

Summary

Analysis of variance models and product-moment correlation
coefficients were used to analyze the data obtained from the measuring
procedures described in Chapter III
The findings of the investigation were organized under the
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following headings:

trainee perceptions of the supervisory rela

tionship, trainee expectations of his counseling relationships, and
client perceptions of the trainee's counseling relationship.

The

hypotheses for each variable were presented with a statement of the
level of probability at which they could be rejected and also an
estimate of the strength of association between the variables.
Chapter V contains the overall summary, discussion, and
recommendations for possible application and future research.
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CHAPTER V
SUMMARY, DISCUSSION, AND IMPLICATIONS

Summary

The literature reveals that, at least in theory, the key
program element in the preparation of counselors is the supervised
counseling practicum.

In addition, considerable agreement exists

that supervision of trainees involves a significant interpersonal
relationship which in many ways is similar to the counseling
relationship.
Behaviorists and phenomenologists alike recognize the impor
tance of establishing a positive relationship in the counseling
situation.

While Rogers (1957) claims that a good relationship is

both "necessary and sufficient" for successful counseling, others,
such as Ullman and Krasner, (1964) suggest that while it is undoubt
edly necessary, it is probably not sufficient.

Nevertheless, nearly

all counseling theorists agree that the foundation of more successful
counseling is the establishment of a positive relationship.

It is

the position, too, of authors writing about supervision (Patterson,
1964; Kell and Meuller, 1966; Althucher, 1967) that the establishment
of a positive relationship is related to growth of the trainee.
Although little research has been conducted with group super
vision, it is reasonable to expect that group supervision can produce
many of the same outcomes as individual supervision just as group
counseling can produce many of the same changes as individual counsel
ing.

If the same supervision outcomes can be accomplished with groups
50
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as with individuals, the economy of staff time and counselor educa
tion department funds is readily apparent.
The present study, therefore, was undertaken to investigate
the relation between type of supervision and measures of the relation
ship between supervisor-trainee and trainee-client.
The instrument used in the study was the Barrett-Lennard Rela
tionship Inventory (R-I). This instrument was developed to measure
the quality of the relationship between counselor and client but its
design permits its use to describe any interpersonal relationship.
It consists of sixty-four items which are responded to on a six-point
scale ranging from strong agreement (+3) to strong disagreement (-3).
It yields four subscores and a total score.

The present study was

concerned only with the total score which was interpreted as the
degree of general satisfaction with the relationship.
Reliability studies with the R-I have yielded split-half
coefficients for the subscales from .83 to .95.

Stability coef

ficients for the total scores over a period of time from four weeks
to two years have been reported from .93 to .95.

The content validity

was established by a panel of five experts and concurrent validity has
been established with such measures as marriage adjustment, experi
encing level, and judges' ratings.
The subjects used in the present study were twenty-nine
counselor trainees from Western Michigan University, three supervi
sors, a basic encounter leader, and fifty-eight clients.

The trainees

were all enrolled in a beginning practicum class in the Master's
Degree program during the fall term of 1969.

The supervisors were
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full-time, experienced staff members in the Counseling and Personnel
Department of Western Michigan University and all had earned doctor
ates in counselor education.

The basic encounter leader was a full

time, male doctoral student with five years experience in group
counseling.

The clients were all high-school age (grades 9-12)

volunteers from two high schools in the Kalamazoo area.

They were

seen by the trainees in the setting of their own schools.
Each of the dependent variables used in the study was statisti
cally analyzed by means of a 2 X 3 factorial analysis of variance
model and strength of association estimates.

This model permitted

conclusions about the relationship between type of supervision and the
dependent variables while at the same time controlling for the
variance due to the individual supervisors and the interaction of
the supervisor with the type of supervision.

Correlation ratios

were used to obtain an estimate of the amount of variance in each of
the dependent variables that was determined by the independent
variable.

Product-moment correlation coefficients were also used

to determine the extent of the relationship between pairs of the
dependent variables.

Discussion

While it is recognized that acceptance of the null hypothesis
is a weaker statistical statement inferentially than its rejection,
it is, nevertheless, true that the data of the present study give
little evidence that group supervision was much different from
individual supervision on the three dependent measures used.
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The results of the study give little reason to believe that
there is a meaningful difference between group and individual supervi
sion on

the three dependent measures obtained.

Although all of the

mean differences were in the direction of individual supervision, the
largest mean difference was obtained with the trainee perceptions of
the supervisory relationship and that difference was statistically
significant at the .20 level of probability.

That level is meaning

ful only if the consequences of assuming differences between types of
supervision are important.

However, when the mean differences between

types of supervision with the other two dependent variables are
examined the differences are much smaller and the levels of statisti
cal significance are less meaningful.

Since the primary purpose of

the study was to investigate the relation between the type of super
vision and client perceptions, the other measures were obtained to
assist in the interpretation of the results for that relation.

There

fore, in terms of supporting or rejecting the importance of group
supervision, the large mean difference observed with trainee percep
tions is considerably minimized due to the small mean difference
observed with the other dependent variables.

The ultimate purpose of

supervision is to help the trainee work more effectively with clients
and since the client perceptions measure is the most closely related
to client change, it must be given primary consideration when judging
the value of group supervision.
Additional support for the contention that meaningful dif
ferences do not exist between types of supervision and any of the
outcome measures is obtained from the low strength of association
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computed between the independent variable and each of the dependent
variables.

Very little prediction can be made about any of the

dependent variables by knowing the type of supervision received.
The largest amount of variance accounted for by the independent
variable occurred in the trainee perceptions of the supervisor and
that was only five percent.

Four-tenths of one percent was found in

trainee expectations and in perhaps the most meaningful measure
related to client change (client perceptions of the trainee) only one
percent of the variance was accounted for by knowing the type of
supervision received.

Therefore, although the direction of the

relation was in favor of Individual supervision, the strength of that
association was so small that the practical significance of the dif
ference was appreciably minimized.
Of additional Importance was the significance of the relation
between the individual supervisors and the dependent measures as well
as the relation between the interaction of the supervisor with the
type of supervision and the dependent measures.

With the "trainee

expectations" measure a significant difference was found among super
visors and with both "trainee expectations" and "client perceptions"
the Interaction was a major source of variance.

Inspection of the

cell means revealed that there was considerable variation between means
among the three supervisors.

While the interaction between the super

visor and the type of supervision was probably important, only specu
lation can be used to explain it because only one observation of each
supervisor was obtained.

Although the literature cited in Chapter II

suggests that theoretical orientation is not significantly related to
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any meaningful outcome, such factors as sex of the supervisor,
experience level, training, commitment to type of supervision,
and general charisma may contribute significantly to the variance
within cells.
The correlation coefficients obtained between the dependent
variables indicated that a major source of the variance in how a
trainee expects to be perceived by his client was how he perceived
the relationship with his supervisor.

The coefficient of determina

tion (r2) between those two dependent variables was .53.

The ability

to predict the client's perception of the trainee from either of
those variables, however, was minimal.

Only two and three percent of

variance in client perceptions are accounted for by either the
trainee's perception of the supervisor or by the trainee's expecta
tions of his counseling relationship.

While there seems to be little

doubt that the relationship as perceived by the client was important
for significant change to occur, it appears, at least in the initial
interview, that the client's perceptions of the counselor were influ
enced significantly by factors over which the counselor had little
control.
It appears that the trainee expected to achieve a relation
ship with his clients which was similar to the relationship that he
perceived with his supervisor.

The results of the research in role

theory that was cited in Chapter I also seemed to indicate that the
way the counselor expects to behave is rather consistent with the
way he actually behaves.

However, the way the client perceived that

behavior was not significantly related to the way the trainee expected
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that behavior to be perceived.

Some reasons for that difference are

found in studies which investigated factors that influence one
person’s perception of another.

For example, Kumar and Pepinsky

(1965) found that prior attitudes of the counselor and client had
an effect upon the therapeutic process and outcome.

Warr and Knapper

(1966) reported that one person’s perception of another was highly
affected by his expectations of that other person.

Tosi (1968) found

that low dogmatic clients perceived the counseling relationships to
be more satisfying than did high dogmatic clients,

It is reasonable

to assume, therefore, that the actual behavior of the counselor was
not the most significant source of variance in the client’s perception
of his counselor in the initial interview.
In summary, data obtained in the study suggested that no mean
ingful relation was found between type of supervision and any of the
three dependent variables.

While it was found that all of the mean

differences favored individual supervision, the strength of the
association between type of supervision and the dependent measures
was extremely weak; therefore, there is little reason to believe that
group supervision was different from individual supervision on the
dependent measures used.
The study does reveal that a major source of variance in the
outcome of each type of supervision can be attributed to the supervisor
involved.

Specific supervisor behaviors which may account for such

variance cannot be identified from the data generated by the present
study; they remain subject to speculation.
In addition, a high correlation was found between the way a
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trainee perceived his supervisor and the way he expected to be per
ceived by his clients as a result of his behavior with them.

More

than half of the variance in the trainee's expectations was accounted
for by his perceptions of the supervisor with whom he worked.

Implications

The following section will suggest some of the implications
that resulted from the present study.
types:

Suggestions will be of two

possible application of findings and suggestions for further

research.

Possible applications are steps that might be taken by

practicum supervisors and counselor education departments.

Suggestions

for further research include recommendations for additional investi
gations that might be conducted in the area of counselor education.

Implications for Possible Application

Counselor education departments could consider using the method
of group supervision with their practicum classes.

If staff time and

department funds are at a premium, the group method of supervision
might provide a partial answer to the difficulty.

The apparent

reticence among counselor educators to use group methods of super
vision is probably accounted for by the fact that, traditionally,
supervisors have been trained in the individual method and therefore
feel less comfortable working in groups.

However, the data of the

present study suggest that the individual method is not significantly
different from the group method in producing some desirable outcomes.
There is reason, therefore, to use group supervision, at least as an
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adjunct to individual supervision, until further research suggests
that a different method is obviously superior.

The considerations of

time and cost are important enough to risk taking what appears to be
a small chance that individual supervision is significantly superior
to the group method.
Practicum supervisors should also be aware of the impact that
their behavior with the trainee is likely to have on the behavior of
the trainee with his clients.

Supervisors might focus more on the

working relationship they establish with their trainees and in that
way foster better working relationships between trainee and client.

Implications for Further Research

Replication of the study with more supervisors is needed to
determine relationships between the interaction of supervisor vari
ables with methods of supervision and meaningful criterion measures.
The results of the present study suggest that some supervisors may
work better in groups while others work better individually, but those
results were not discussed because only one observation of each super
visor was obtained.

Additional research is needed to specify which

supervisor variables are related to different types of supervision.
A similar study is needed with a no-supervision control group
to determine if supervision, in fact, contributes significantly to
meaningful program outcomes.
Additional information is also needed to assist in the selec
tion of supervisors and to compare the effects of different supervisor
behaviors upon meaningful outcome measures.
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Finally, investigations are needed to provide additional
information about the effects that various client variables have
upon successful counseling outcomes.
Research in supervision will likely continue to be slow and
limited because of the small numbers of students enrolled in practi
cum classes.

It is hoped, however, that additional research will

continue and result in improved counselor education programs which,
in turn, will ultimately result in better-trained counselors who
work more effectively with people.
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APPENDIX

BARRETT-LENNARD RELATIONSHIP INVENTORY
RELATIONSHIP INVENTORY

FORM OS-M-64

Below are listed a variety of ways that one person may feel or behave
In relation to another person.
Please consider each statement with reference to your present rela
tionship with your______________________________
Mark each statement in the left margin, according to how strongly
you feel that it is true, or not true, in this relationship.
Please mark every one. Write in +3, +2, +1, or -1, -2, -3, to
stand for the following answers:

+3:

Yes, I strongly feel that it is

+2:

Yes, I feel that it is true.

+1:

Yes, I feel it is probably true, or more true than untrue.

-1:

No, I feel that it is probably untrue, or more untrue than true.

-2:

No, I feel that it is not true.

-3:

true.

No, I strongly feel that it is not true.
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BARRETT-LENNARD RELATIONSHIP INVENTORY

Below are listed a variety of ways that one person may feel or behave
In relation to another person.
Please consider each statement with reference to how you expect your
client to see you as a counselor.
Mark each statement in the left margin according to how strongly you
feel your client will see it as true, or not true, in this relation
ship . Hjessejnaric^
Write in +3, +2, +1, or -1, -2, -3, to
stand for the following answers:

+3:

Yes, I strongly feel it will be true my client will see me in
this way.

+2:

Yes, I feel it will be true my client will see me in this way.

+1:

Yes, I feel that it will probably be true, or more true than
untrue, that my client will see me in this way.

-1:

No, I feel that it will probably be untrue, or more untrue than
true, that my client will see me in this way.

-2:

No,

-3:

No, I strongly feel that it will not be true my client will see
me in this way.

I feel it will not be true my client will see me in this way.
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1. He respects me as a person.
2.

He wants to understand how I see things.

3.

His interest in me depends on the

4.

things I sayor do.

He is comfortable and at ease in our relationship.

5.

He feels a true liking for me.

6.

He may understand my words but he does not
I feel.

7.

seethe way

Whether I am feeling happy or unhappy with myself makes no
real difference to the way he feels about me.

8 . I feel that he puts on a role or front with me.

9.

He is impatient with me.

_10.

He nearly always knows exactly what I mean.

_11.

Depending on my behavior, he has a better opinion of me some
times than he has at other times.

_12.

I feel that he is real and genuine with me.

_13.

I feel appreciated by him.

_14.

He looks at what I do from his own point of view.

_15.

His feeling toward me doesn't depend on how I feel toward him.

_16.

It makes him uneasy when I ask or talk about certain things.

17.

He is indifferent to me.

_18.

He usually senses or realizes what 1 am feeling.

_19.

He wants me to be a particular kind of person.

_2 0 .

1 nearly always feel that what he says expresses exactly what
he is feeling and thinking as he says it.

_21.

He finds me rather dull and uninteresting.

_22.

His own attitudes toward some of the things I do or say
prevent him from understanding me.

_23.

I can (or could) be openly critical or appreciative of him
without really making him feel any differently about me.
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24.

He wants me to think that he likes me or understands me
more than he really does.

25.

He cares for me.

_26.

Sometimes he thinks that
that's the way he feels.

feel a certain way, because

_27.

He likes certain things about me, and there are other
things he does not like.

_28.

He does not avoid anything that is important for our
relationship.

29.

I feel that he disapproves of me.

30.

He realizes what I mean even when I have difficulty in
saying it.

31.

His attitude toward me stays the same; he is not pleased
with me sometimes and critical or disappointed at other
times.

32.

Sometimes he is not at all comfortable but we go on, out
wardly ignoring it.

33.

He just tolerates me.

34.

He usually understands the whole of what I mean.

35.

If I show that I am angry with him, he becomes hurt or angry
with me, too.

36.

He expresses his true impressions and feelings with me.

37.

He is friendly and warm with me.

38.

He just takes no notice of some things that I think or feel.

39.

How much he likes or dislikes me is not altered by anything
that I tell him about myself.

40.

At times I sense that he is not aware of what he is really
feeling with me.

41.

I feel that he really values me.

42.

He appreciates exactly how the things I experience feel to me.

43.

He approves of some things I do, and plainly disapproves of
others.
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.44.

He is willing to express whatever is actually in his mind
with me, including any feelings about himself or about me.

,45.

He doesn't like me for myself

46.

At times he thinks that I feel a lotmore strongly about a
particular thing than I really do.

47.

Whether I am in good spirits or feeling upset does not
make him feel any more or less appreciative of me.

48.

He is openly himself in our relationship.

49.

I seem to irritate and bother him.

_50.

He does not realize how sensitive I am about some of the
things we discuss.

_51.

Whether the ideas and feelings I express are "good" or "bad"
seems to make no difference to his feeling toward me.

_52.

There are times when I feel that his outward response to me
is quite different from the way he feels underneath.

_53.

At times he feels contempt for me.

_54.

He understands me.

_55.

Sometimes I am more worthwhile in his eyes than I am at
other times.

_56.

I have not felt that he tries to hide anything from himself
that he feels with me.

.57.

He is truly interested in m e .

,58.

His response to me is usually so fixed and automatic that I
don't really get through to him.

59.

I don't think that anything I say or do really changes the
way he feels toward me.

60.

What he says to me often gives a wrong impression of his
whole thought or feeling at the time.

61.

He feels deep affection for me.

62.

When I am hurt or upset he can recognize my feelings
exactly, without becoming upset himself.
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63.

What other people think of me does (or would, If he knew)
affect the ways he feels toward me.

64.

I believe that he has feelings he does not tell me about
that are causing difficulty in our relationship.
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